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For the purposes ofUGC responsibilities, policy formation and program oversight, the
experience we gain from the examination ofa body ofmulticultural courses is more
importantthan the examination of anyone particular course.

Looking ahead at the overall product of this review, now that we have completed a
significant slice of our review, I started jotting down some questions that might be
addressed by a report. Here are some issues that have arisen here, or elsewhere, that we
might address.

Information on Multicultural Courses-For more thaiibaIfof the syllabi that were
reviewed, over half of the reviewers did not find a clear explanation ofwhy the course
satisfied multicultural requirements. Should the MC description be required for the
syllabus and on-line extended course description, as was done for group satisfying
courses? '<- ,50';

Structure of courses-How much should this requirement parallel other general
education requirements?

What is the role of 400/500 level courses?

Appmvafprocess-s-Should the approval of the multicultural courses be a responsibility
oftheICGER Committee (Inter-College General Education Review Committee)? Should
that committee-or-its charge be modified?

Topicseoarses-c-ere they consistent with original intent and approval?
Can they be made to be consistent with original multicultural goals? Retain consistency?

Boundaries of areas-
The American Cultures group names specific groups, two or more ofwhich should be
compared in class. Should these be enlarged to include others?

Should we consider cultural relationships within other North American countries?
"American Cultures" is itself considered improper terminology by some when referring
to just "U.S. cultures." Could this be "North American Cultures," including comparative
cultural experiences in Canadian, Mexican, and Central American nations? (e.g, French
Canadian, Mayan, ... ).

The groups named in American Cultures transcend national boundaries by classification
(e.g. North American native peoples in U.S. and Canada: Eskimo, Sioux, Indios, ...) or
mobility (Chicano, Caribbean). How much "over the border" material should be
considered as reflecting "American Cultures." ,



Identity Pluralism and Tolerance Has been found to have some courses on the biology
of humans. Should origins of genetic differences be included as a determinant of the
construction ofcultures? The basis for intolerance? If so, how? Conditions where it
may be acceptable?

"Archeology of pots" as a cultural determinant seems to be a reach for many reviewers.
What would make archeology multicultural under our definitions?

The conjunction "and" is being interpreted as "or" in the first sentence of the defmition
(: .. "construction"... emergence...and effects ... ) Should be made explicitly "or."

International Cultures has boundary issues, too: how far from the U.S. should the ideas
be?

International Studies has raised this issue: Should we give credit for immersion
experience in foreign cultures? How foreign? Canada? Mexico? England, Scotland?
Australia? Continental Europe?

We have seen some classes follow an idea or method of expression across cultural
boundaries. Should there be a broader category of "trans-nationalism," "trans­
culturalism" (poor neo-syllogism), or "globalization" (probably even worse-but we are
stuck with it!)? We will get more "globalization" courses in the future-what to do?

More... ?
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I teachat the University ofOregon, whereall undergraduatesmust take at least three
credit hours in a course that focuses on race,gender,or non-European cultures. Here
it's calledthe race/gender requirement; on other campuses it's calledthe
multicultural requirement. Women'sstudies and ethnic studies facultyfought for this
institutional change.Yettheir victoryhas ironically giventhat facultya large added
task sincethis is the group of peoplewhomost conscientiously implement the new
university-wide requirement.

As someonewho has taught feministfilmcriticism for overtwentyyears, I had cometo
enjoyteachingclassesthat functioned likewomen's consciousness raisinggroups as
wellasbeingsites for imparting informationand teachinganalyticskills.Itwas a shock
to walkinto my first feminist filmcriticism classafter the race/gender requirement
had been'enacted and find that I nowhad to teacha dividedstudent population ­
those committed to the area ofstudy and accepting some of its basic propositions (e.g.,
womenare an oppressed group)and those whoweretaking the coursejust to fulfill the
graduation requirement. In other words, in schools that have enacted similar
multicultural/gender "basiceducation"course requirements, the women's studies
and ethnicstudies courseshavea goodnumber ofstudents, oftenwhite men, who
comein with a begrudging attitude.

. In manyways, I also havea begrudging attitude in dealingwith this changedstudent
clientele for-feminist criticismclasses that wereformerly a joy to teach. The courses
had been intellectuallystimulatingbecause,oftenwith mainlywomenstudents in the
class; wecould work at an advancedlevelofconceptualization relativelyquickly.
Studentwritingand research wasoftenpublishable or the embryoof a thesis or
dissertation, Nowthe classesseemto beginand stayat the most rudimentary levelof
intellectualdiscourse. I understand that my pleasurehad also derived from the
teacher'sand students' shared oppositional stanceto hegemonicsocialstructures, in
this case,to patriarchal ones. Nowthe feministfilm criticismclassstill has an
oppositional curriculum and some students whoshare that stance emotionallyand
intellectually, but it also has in it other students whodefend the status quo.

As a teacher, I have a faith that the students whotake a classin feminist criticismwant
to studygender formation,but becausesomeofthe students take such a classnow
primarilyto satisfya generaleducationgraduationrequirement, it is often hard to
moveclassroomdiscussionbeyondthe stagewhereeveryone has to deal with the
defensive attitudes ofthe few. Furthermore,the anger that I feelat women's
oppression,theorized and detailed by the curriculumin an explicitly feminist course,
sometimesbecomes focusedon those students whomI perceiveas "recalcitrant."Over
and overin women's studies classes, one malestudent can get a large group ofwomen
to attend to him for a prolongedperiodof time,just byhis refusingto "get the point"As
the feministfilm criticismclasshas becomeone ofthe courses that meets the
university's race/gender requirement, the classitselfnow contains and perhaps by its
verysubjectmatter heightens gender tensions commonin societyat large.
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Tocontinue the story about our localcurricular changes, whichmay applyto others'
experiencesas well,my department, a telecommunicationsand film department,
dutifullyadded a "race" course to the curriculumwhen asked to do so.At first, "Race
and Representation"was taught as a national cinemacourseon Africancinema or
LatinAmerican cinema,sometimes bya token instructor of colorhired specifically to
teach that course.

Whilemaking the videotape, IN PLAIN ENGUSH (see ad on p. 19), 1became more
awareof the educationalneeds ofstudents ofcolor. Allof the students of colorwhom1
interviewed had a profound analysisofinstitutional racism in higher education.
Currentlythese students are leading a movementto have the universityadd another
course to the current race/gender general education requirement, one that wouldbe
about contemporary U.S. race relations, the historicalroots of U.S. racial
discrimination,or the experiencesof peoplesofcolor in this country.Respondingto
their demands to have more courses that dealwith the structural aspects of race in the
UnitedStates, 1decidedto try to teach Raceand Representationasa coursewith a
broad scope,one that couldserveboth majors and non-majors,one that might interest
both students of colorand undergraduates whowouldbe fulfilling their general
education requirement through a "film" course.

Whatfollows isa coursefile. The coursedraws50 to 100 students, and it maybecome
larger.It does not havea film rental budget,so 1teach it using tapes from our
collection, material 1have taped offtelevision, or tapes that 1rent. The reading is put
on reserve.

Mybasic presupposition is that such a coursehas to be entertaining, offering what
Horace called utile dulce, sweet learning (1 will explain more about this principle
below). The course mayevokeanger at racismor sexismbut it should not fall into
simpledenunciatory rhetoric. Rather it should constantly raise issues about viewing
pleasure and the varietyof spectators' responses.It should haveenough curricular
materialto teach from so that the students ofcolorin the classroom will not haveto
teach others or represent their race.

Here is howthe syllabus addresses the issue ofclassroomclimate:

"While all the classis expectedto partake of a general anti-racist attitude,
the students - and the readings - will havedifferent approaches to
analyzing differentfilmand television texts,so it is important to learn from
each other in classdiscussion. Neither1nor any ofyou is an authority on
all the ethnic minoritygroups in the UnitedStates or on all the possibilities
of mixed-race experience.However, just as women and gaypeople havea
more direct understanding and lifelongexperience of sexism,so too
people of colorin the classwillhave had a more direct experienceof and
understanding of racism.At anygivenmoment, they mayor may not wish
to make that experiencea part ofclassdiscussion; the choicewill be up to
the individual student. However, the students of colorshould not feel that
they have the burden of 'educating' everyoneelse. There will be enough
visual and written material presented in the classfor everyone to learn
something about race and representation. Makinga congenialatmosphere
in which to learn is something that we must collectively establish each
time we meet."

In fact, it turned out that the members ofthe classgenerallyrespected each others'
opinions.However, I had to firmlydirectdiscussions so that racist opinions,when
expressed,were contextualizedand explicitly dealt with.As a teacher, the tension 1
felt teachingapolarized student body never disappeared, but it seemed much
diminishedat the pointswhen the students had just seen a :film and had a lot to talk
about. It is from this perspectivethat 1recommendto others whoteach such a course
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to teach more from film and television texts than from written ones.The entertainment
valueoffeatures, the quickwit ofads, and the argumentativestructure ofwell-made
documentaries provided a momentum and a common, recent viewingexperiencethat
this class needed.

In its structure, the coursebeganwith a considerationof entertainment television,
then feature films, and then documentariesand news.Welookedat an episodeofthe
COSBY SHOWand watched clipsfrom musictelevisionwith black performers. We
alsosaw Marlon Riggs' documentary about the history ofblackson prime time U.S.
television, COLOR ADJUSTMENT. When I teach the course again, I will extend this
unit and teach PURPLE RAIN, LA BAMBA or CROSSOVER DREAMS or THE
MAMBO KINGS, material by WhoopeeGoldberg, TRUTH ORDARE, and more
musicvideowith women ofcolor.Manyissues about gender, crossover,family,
comedyand buffoonery are raised by televisionand by music-oriented feature films.
Oneofmygoalsin teachingtelevision at the beginningofthe course was to get students
to observeand analyzethe complexrelationbetweenknowing that what they are
seeingis racist or sexistand enjoyingit anyway. As it turned out, however, my teaching
the complexity of spectatorshipwas limited.It consistedof a fewinstances ofhaving
students write down and compare their viewing responses.

The most popular section of the course camefrom showingfeature films and teaching
simpleaesthetic principles whichcouldbe applied to filmviewingin general. DO
THERIGHT THINGprovidesa fruitful discussionof character typeage and color
symbolism. THE YEAR OF LMNG DANGEROUSLY and POWWOW HIGHWAY
both critique heroism and the role of the glamorousmale as the central character. The
former filmis usefulas an exampleof the "reporter film" in whichan outsider, a white
middleclass investigator, enters into the ''ThirdWorld"and providesa point of
identification for the spectator.

POWWOW HIGHWAY (Jonathan Wacks, 1988)is a lowbudget comedywhich is a
looseadaptation of the DavidSealsnovelbythe same name. It givesstudents an
exposureto some NativeAmericanworldviews through the vehicleof a buddyfilm, in
the road moviegenre. Its main character, playedby A. Martinez, has rejected many
nativetraditions whilelivingon the reservationand workingactivelyfor Indian rights.
His comicsidekick,played by NativeAmericanactor Gary Farmer, seems childlike
but pursues his vision quest to moveinto fulladulthood.The film ingeniouslyuses
naturalwestern localesand intertextual references to the filmgenre of the western to
satirizeand reevaluate notions ofthe warrior and heroism.

DIMSUM (WayneWang, 1985),a lyricalfilm about a ChineseAmerican family,
dwellsupon the small quiet moments in familylife,especially in a mother-daughter
relationship.It offers an opportunity to teach genericaspects of domestic melodrama
and visual style, especiallya compositionalaesthetic sensitive to negativespace.

What turned out to be most successful in this unit was the inclusionoffeature films
about/from all the major racial groups in the United States. Ironically,although some
students of colorprivatelyexpressedgratitude at not being put in the role of
exemplars,most wanted to see filmsin classthat were exemplarsof their ethnic
group's experience. I inferred this from classroomdiscussionand student writing,
where the larger cultural themes raised bythe filmwerewhat the students wanted to
talk about most - the mixture ofthe traditional and the contemporary in Native
Americancommunities; policebrutality againstAfricanAmericans; issues in the
Latinoand AsianAmerican communities ofmaintaining or losingone's languageof
origin;and in the AsianAmericancommunityto claim an American identity as
opposedto an Asian one (Kim 1987). Furthermore, the international students in the
classwere eager to see worksby all the U.S. ethnic groups - Chicano,Native
American,Asian American, and AfricanAmerican - since they often had
experiencedracism in the United States but had only seen media from a mainstream
cultural perspective.
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Teaching exemplary works, the positive images approach, has advantages but also
severelimitations. However,the other issue I facedin film selection was that of
representativeness, that is, the need to include works about and from each of the major
racial categories in the United States. Students whom I interviewed for IN PLAIN
ENGLISH specificallywanted curricular material about their racial group to be
taught in a wide range of classes and not just in ethnic studies classes.They objected to
the waythat liberal teachers in the social sciences and humanities would give "one
lecture on slavery or one day devoted to racism" - that day covering the experiences
of all the ethnic groups except "white," the coverage of which took up 95%of the
course.

Finally,cramming too much into ten weeks, I concluded with a section on
documentary. I contrasted reportage and the news, in its form and as an institution, to
the works and institutional position of independent media makers in the United
States. For economic reasons, most media makers of color are independent producers,
and for political reasons, many if not most are committed to making oppositional work.
I presented and critiqued educational film style, PBS-documentary style, and the
newsformat. Most effective here were contrasts drawn between Alan Parker's
depiction ofJapanese American WW2internment in the feature, COMESEETHE
PARADISE, Rea Tajiri's experimental documentary, HISTORY ANDMEMORY, and
LiseYasui's FAMILY GATHERING. (In the future I would do a larger topic on films
about the internment and include MITSUYE AND NELLIE, a film about a Japanese
American and a Chinese American poet, made by AllieLight) Finally, I showed my
own tape, IN PLAINENGLISH, and discussed the genesis and life of a documentary
videomade within the context oflocal struggles for institutional change.

Manygood readings exist on this topic, and in fact they led to the course's organization.
However, it became clear to me that the students only crammed the readings to write
an exam, and.that most of their learning came from a direct experience of and
consequent analysis of media just seen in class.Ofthe reading that was "digested,"
only the most directive and denunciatory essays were remembered and written about .
with either passion or clarity. In this area, the course completelyfailed to achieve one
ofthe goalsset out in the syllabus, which I cite here:

"Writingsby film scholars of colorwillbe part of our readings. The
criticism read willbe analyzedboth for its point ofviewand as a type of
criticism that you yourselvesmay want to read more of or to write. Such
criticism varies from reviewsin non-film newspapers and magazines to
reviewsin film journals to analyticarticles about the larger issues of race
and-representation or political reflectionson media and society.The
writers do not all agree nor write on the same levelof complexity.We will
be looking at what arguments they present and how they back up their
points."

In other words, the course effectively taught students something about film and
televisionbut it taught them little about film criticism. I attribute this to the
elementarylevel of the course and its large size as wellas to the syllabus'
over-ambitious scope.

BecauseI am increasingly dissatisfied with the kind of learning that comes from doing
reading on reserve (since teachers can no longer rely on course packets made
available to students at copystores), I am strugglingwith a wayto test students and to
teach them critical writing skills. In particular, they need good material on videotape
to study and write about. The easiest topic to assignand the easiest for students to
research, of course, is "Racism in (a Hollywoodfilm)", since they can rent such films
on videotape. However, that assignment does not achievewhat I consider a major goal.
I want students to study the work of independent film/ videomakers of color. Students
need to have the work available for repeated viewingso they can analyze it in depth.
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But with a no budget course in a school system facing12% cutbacks in state support,
the most desirable goal seems hardest to achieve.
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